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∫tK�« Â«— w� W³²J*«
∫ÍuÐd²�«oO�M²�«ËÂöŽù«e�d�¨u¹bO� WÞdý√

©WIO�œ ≥≥® ·dF½ U� Â«b�²Ý«
s� dC×²�¹ rOKF²K�  wMH�« V??½U??'« ¨r??K??ŽË sH� rOKF²�«¢
wLKF�« V??½U??'«Ë ¨t??²??³??¼u??�Ë t??ð«d??³??šË ”—b????*«  WOB�ý
sŽË ¨œ«d??�_« u/ sŽ …d�u²*« W�dF*« s� dC×²�¹ rOKF²K�
qJAÐ WÐU²J�UÐ tOłUOÐ rI¹ r�  ÆtLOLBð fÝ√Ë ÃUNM*« ¡UMÐ
ÎUOŽ«bÐ≈ Î UÞUA½ rKF²�« w� È√— tMJ� ¨W¹uÐdð —u�√ sŽ dýU³�
qHD�« ÁdC×¹ U� ‰öš s� W�dF*« ¡UMÐ vKŽ ÍuDM¹ ÎU�öš
W¹œU*« W¾O³�« Ád??�u??ð U??2Ë ¨WOB�ý WOð«d³š V??½«u??ł  s??�

Æ¢ «dO¦�s� WOŽUL²łô«Ë

©WIO�œ ≤µ®wJ�ðu−O�—UJ�√vKŽbL²F¹ÍuÐdðtłuð∫VFK�«
W�—Ë vKŽ j¹dA�« «c¼ w� W�bI*« ∆œU³*«Ë —UJ�_« bL²Fð¢
 Á—ËœË VFK�«® Ê«uMFÐ ±π≥≥ ÂUF�« wJ�ðu−O� UN³²� qLŽ
s¹dJH� s� —UJ�√ 5LC²Ð ÂU� bI�Ë Æ©‰UHÞ_« bMŽ wM¼c�«
‰uŠ …dJ²³� —UJ�√ ÷dFÐ ÂU??�Ë ¨s¹dš¬ ¡ULKŽË 5¹uÐdðË
VFK�«—U³²Ž«Õd²I¹Ë¨uLM�« WOKLŽ w�VFK�«tÐÂuI¹Íc�«—Ëb�«

Æ¢oOI×²�«WKO×²�*« U³žd�«WO³K²�WKOÝËWÐU¦0
 

©WIO�œ ≥≥®œd−*«dOJH²�«◊U/√ 
dOG²ðdOJH²�« UOKLŽÊS� ¨tOłUOÐbMŽ uLM�«W¹dE½v�≈Î «œUM²Ý«¢
`³Bð WOÝUÝ_« dOJH²�« Ã–U/ Ê√ UL� ¨WI¼«d*« …d²� ‰öš
 «uM��« w� QAMð w²�« WO�(« dOJH²�« Ã–U/ qLJðË ¨WLzU�
Îö�K�²� ÎULOEMð sLC²ð WO�(« dOOG²�« Ã–U??/Ë  Æ…dJ³*«
¨WMOF� À«b??Š√Ë ¡UOý√ vKŽ o³DMð  UOKLŽË ÎUDO�Ð ÎUHOMBðË
 UOKLF�« pKð l� ¨«c¼ VKD²ð WOÝUÝ_« dOJH²�« Ã–U/ qF�Ë

Æ¢WO{«d²�«rO¼UH�Ë À«bŠ√Ë¡UOý√vKŽ o³DMðw²�«WOKIF�«

 q??Š«d??*« w??� ÎU??O??ð«– t??łu??*«  rOKF²�« rOŽbð  ∫qOIB²�«  
©WIO�œ ≥¥®v�Ë_«WOÝ«—b�«

q�«uF�«Ë ¨WOz«b²Ðô« WKŠd*« v�≈ ‰UI²½ô« WOL¼√ ‰ËUM²¹ rKOH�«¢
WO�UI¦�«ËWOŽUL²łô«W¹e¼U'«hI½ËWÝ—b*«ÕU$oOFðw²�«

Æ¢„uK��«w�w�UI¦�«bF³�«WOL¼√vKŽbO�Q²�«Ë¨»öDK�

©WIO�œ ¥µ®tOłUOÐ ¡U�c�«Ë …d�«c�«
q³� U??� rOKF²�« ‰u??Š d9R�  w??� tOłUOÐ  ÊU??' …d{U×�¢
v�≈ rOKF²�« nMB½  Ê√ lOD²�½ s×½  ∫UNO� ¡U??ł W??Ý—b??*«
qJAÐ bL²F¹ Íc�« w³K��« ÍdOŁQ²�√ rOKF²�« ∫5�Oz— 5L��
r¼UH²�« vKŽ bL²F¹ Íc�« ‰UFH�« rOKF²�«Ë ¨…d�«c�« vKŽ wÝUÝ√

u¼ U� b¹b% w� w¼ WOIOI(« UM²KJA�Ë ¨·UA²�ô«Ë w�c�«
u¼ U� rKFð vKŽ s¹—œU� jI� ÎôUHÞ√ qJA½ q¼ ¨rOKF²�« ·b¼
…—œU� …dJ²³� W�öš‰uIŽd¹uDð‰ËU×½Ê√V−¹Â√¨·ËdF�

Æ¢…UO(UÐÎ «—Ëd� ¨WÝ—b*«q³� U�WKŠd�s�·UA²�ô«vKŽ

 Why Intellectual Standards? Why Teach 
for Them?

“Foster Thinking because I have to get students 
to learn this content, makes no sense because you 
cannot get students to learn it without thinking. 
Thinking is the crucial defining part. Content
can only be acquired through the medium of 
thinking.”

 How to Teach student to assess their Own 
work : The Tactics 

“To help the students learn precisely what you 
mean when you say “read the text critically” go 
over the paragraph on the overhead-dialogue 
with the next aloud, rephrasing elaborating 
asking questions, challenging assumptions, 
checking on concept for comprehension.”

  Why Students and often teachers Don’t 
Reason Well? 

“Before teachers can help student to reason well, 
teachers must learn what reasoning is and how 
to assess it. A recent statewide test in California 
demonstrated that many teachers, and even 
some educational testing experts, have serious 
misunderstandings about the nature of reasoning 
and how to assess it.”

 How To Teach Students to seek the logic 
of thing?

“This is What is meant by critical thinking and it 
require that we make explicit how our minds try “ to 
know, to reason, to figure things out’ it is to discern
the essence of  what we seek to know by separating 
into its basic elements and then bringing it back to 
ether again with a greater understanding.”

  Putting IT All Together
“Everything good in education is dependent 

¢ÊUDI�«¢ W³²J� b¹bł s�
VOIM�« ÂU¼—ËwF�UA�«¡UM¼Ë…—UMýw�eŽ ∫œ«bŽ≈

on everything else that’s good in education. 
“Reasoning, Critical Thinking, Higher Order 
Thinking, Problem Solving, Communication, 
Mastery of Content. Interwoven, these abilities 
are fostered by the same models of teaching and 
learning . They constitute the dimensions of a 
quality education.”

  Riffing, Scott Kelman (125 Minutes)
“Scott Kelman participated in the theatrical 
innovations in New York in the 1960s. Since 
then, based in Los Angeles and Portland, he 
has constructed a developmental process that 
takes the performer to increasingly liberated and 
complex improvisational exercises of  gesture, 
sound and words, in this video archives he takes 
actors through this process.”

 The Use of Sticks in performance Training
Andrei Serban (100 Minutes)
“Sticks have been used to train performers in 
different cultures and at different times-by the 
Peking opera, Meyerhold, the Open Theater and 
Peter Brook. This video is a record of varieties 
of stick work proposed by Andrei Serban to a 
group of performers during a week-long training 
session.”

 Brith Gof : Working Practices 
Mike Pearson (300 Minutes)
“Brith Gof has been at the forefront of innovative 
Welsh theatre for the past twelve years. In this 
video, Mike Pearson, its founder and director, 
takes a group of practitioners through the many 
exercises that form the central concerns of the 
company . These practical exercises involve 
physical training spatial and temporal awareness 
and group choreography, as well as the processes 
of composition employed by Brith Gof.”

• New Atlas 
Atlas Of Palestine 1948
Salman H. Abu-Sitta, Palestine Land Society , 
London 2004.
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∫…ež w� W³²J*«
vM� W�U)« UłU(«ÍË–W³KD�«rOKFð UO−Oð«d²Ý«
Æ≤∞∞µdJH�« —«œ ∫ÊULŽ ¨±◊  ÆVOD)« ‰ULł ¨Íb¹b(«

W�U)«  UłUO²Šô« ÍË– W³KD�« f¹—bð »U²J�« «c¼ g�UM¹”
f¹—b²�«  UO−Oð«dO²Ý« `{u¹ uN� ¨WHK²�*« ÁU????¹«Ë“  s??�
rNLOKFð u×½ s¼«d�« tłu²�«Ë o�«u²¹ U0 ¨W³KD�« ¡ôRN� ‰UFH�«
rOKF²�« ∆œU³* ÎUIOI% W¹œUF�« ”—«b*« w� WHK²�� ŸU{Ë√ w�
»U²J�« `{u¹ UL� ¨’d??H??�« w??� …«ËU??�??*«Ë Z??�b??�«Ë lOL−K�
hzUBš ÎU×{u� ¨UNðUIO³DðË f¹—b²�« w� W¹dEM�« Ã–ULM�«
W¹œdH�« ‚ËdH�« WO³K²� f¹—b²�« nOOJð WOHO�Ë ‰UFH�« f¹—b²�«
Æ¢ÎöB� ±∏w� p�–Ë ¨W�U)«  UłUO²Šô« ÍË– 5LKF²*« 5Ð

 v²Š …œôu????�« s??� ‰U??H??Þ_« rKFð  «u??D??šË q??Š«d??� 
¨©holly and teresa® v??�Ë_«  WOÝ«—b�«   «uM��«
¨W³� ÂU�Ð VM¹“ WLłdð  ¨qLł œUNł bL×� WFł«d�

Æ≤∞∞µ¨wF�U'« »U²J�« —«œ ∫5F�« ¨±Æ◊

t²¾AMðË qHD�« WOÐdð WF³��« »U²J�« «c¼ ‰uB� ÷dF²�ð¢
÷U¹— WKŠd� p� ÕdAðË ¨WOz«b²Ðô« WKŠd*« v²Š …œôu�« cM�
U�Ë ¨tKIŽ uLM� tO�≈ ÃU²×¹ U??�Ë qHD�« rN� WOHO�Ë ‰UHÞ_«
w� U¹b%s� tKÐUI¹U�Ë¨ «c�«d¹bIð‰U−�w� tLKF²�ÃU²×¹
W�uHD�«WKŠd�w�VFK�«WOL¼√Èb�Ë¨v�Ë_« WÝ«—b�« «uMÝ

Æ¢»U�(«Ë…¡«dI�«rKF²�pKHÞbFðnO�Ë¨WDÝu²*«

¨©chris kyriacou® Æ5LKF*« Èb� oKI�«Ë jGC�«
¨±◊ ¨qLł œUNł bL×� WFł«d� ¨ÍdLF�« bO�Ë WLłdð

Æ≤∞∞¥¨wF�U'« »U²J�« —«œ ∫5F�«

¨…dO¦�—œUB�s�QAM¹rKF*« tNł«u¹ Íc�« jGC�«Ê√ pýô¢
—œUB*« Ê≈ Ædšü rKF� s� nK²�¹ jGC�« «c¼ l� rK�Q²�« sJ�
cO�ö²�« WOF�«œ WK� U¼RAM� ÊuJ¹ oKI�«Ë jGCK� WO�Ozd�«
b�v²�« U³KI²�«Ë√¨nB�«w�ÂUEM�«Ëj³C�«Ê«bI�Ë√¨rKF²K�
WL¼«b�ËjOD�ðÂbŽË√¨…—«œù«ËWOÝ—b*«Z¼UM*«UN� ÷dF²ð
 UO−Oð«d²Ý«d¹uD²�rKF*« Íe¹eŽ „bŽU�¹ »U²J�« «cN�¨X�u�«

Æ¢‰uB�WF³Ý w�jGC�«l�rK�Q²ð pKF& W�UF�

 W¹œUý—ù« tðUIO³DðË ·dB²½Ë dJH½ nO� ”b(«
¨5Ý«— uÐ√ bL×� ¨tK�« b³Ž rÝU� bL×� ÆW¹uÐd²�«Ë

Æ≤∞∞µ¨dJH�« —«œ ∫ÊULŽ ¨±◊

 u¼ U??� ∫WK¾Ý√ …bF� ÎöB�  ±≥ w??�  U??ÐU??ł≈ »U²J�«  lC¹¢
 UO�¬ tO� qšb²ðnO�ËøtBzUBšU�Ëøt²FO³Þ U�Ë ø”b(«
øt²O�«bB�Èb�U�øÎU�ËœtÐ oŁu¹q¼ø…dO¦�WO�H½ ôUŠË
øt²OB�ýeO9hzUBš”b×K�q¼øt³ŠU�tÐoŁu¹«–U*
wÝb(« dOJH²�« W�öŽ w¼ U� øÀU½ù«Ë —u�c�« Èb� dNE¹ q¼
wÝb(« dOJH²�« q¼ øwIDM*«Ë wKOK×²�«Ë wŽ«bÐù« dOJH²�UÐ
w� tðUIO³Dð w¼ U�Ë øt²OLMð V−¹ q¼Ë ø‰UHÞ_« Èb� dNE¹
tðUIO³Dð w¼ U�Ë øÍuÐd²�« w�HM�« .uI²�«Ë rOKF²�«Ë WOÐd²�«

Æ¢WO�HM�« U�b)«‰U−�w�

∫ ËdOÐ¨≤◊ ¨VOD)«‰ULł ÆWOFL��«W�UŽù«w�W�bI�
Æ≤∞∞µ¨ÊuŽ“u� ÊËdýU½ dJH�« —«œ

WOÝUÝ_«  U�uKF*«  »U²J�«  «c¼ ‰ËUM²¹  ÎöB� dAŽ bŠ√ w�¢
W¹U�u�«q³Ý¨UNÐU³Ý√¨UNHOMBð¨UNH¹dFð®WOFL��«W�UŽù«‰uŠ
w�HM�« rOOI²K� n�R*« tłu²¹ UL�  Æ©uLM�« vKŽ UNð«dOŁQð ¨UNM�
÷dF²¹Ë ÆWOB�A�«Ë ¡U�c�« rOOIðË ÎUOFLÝ ‚UFLK� ÍuÐd²�«
WO�Ozd�«U¹UCI�«ÎUA�UM�ÎUOFLÝ5�UF*«WOÐdð  UOÝUÝ_ »U²J�«
«cN� ÆÆÆ WOLOKF²�« ŸU??{Ë_«Ë f¹—b²�«  UO−Oð«dO²ÝUÐ WIKF²*«
 U�b)« WK�KÝ w??�  WK�«u²� WIKŠ  oKš w??�  rN�¹ »U²J�«

Æ¢W�U)« U¾H�«rOKFð ‰U−�w� WOŽUL²łô«WO½U�½ù«

 b³Ž sÐ d�UM�« b³Ž  ÆÍ—«œù« qLF�« w� ÕU−M�« Ã–U/
¨‰uLÝœËËX¹«Ë¨‰uLÝœËË 5�—U�¨w½«d¼e�«sLŠd�«

Æ≤∞∞µ ¨ÂeŠ sÐ« —«œ ∫ ËdOÐ

s� qLF�«  w� ÕU−MK� WOÝUÝ_« Ã–ULM�« »U²J�« «c¼ ÂbI¹¢
ÆÆW�dý w� qLFK� ÎU�«—Ë√ Âb� qł— …dOÝ wJ% WB� ‰öš
 U�UL²¼ô«– dOOG²�«∫Ã–U/∏fKÝË oOý»uKÝQÐ ÷dFO�
nO�Ë ¨rOEM²�« – l�«b�« – —«dI�« – rOOI²�« –  U�uKF*« –
o¹u�²�« – …—«œù« ∫WHK²�� W??¹—«œ≈ n�«u� w� UNM� œUH²�¹

Æ¢nOþu²�« – V¹—b²�« – ÷ËUH²�« –

—«œ∫ ËdOÐ∫±◊ ¨ÍœUL(«wKŽ Æ…UO(« WÝbM¼ WK�KÝ
Æ≤∞∞µ ¨ÂeŠ sÐ«

ÍœU¹— —Ëœ p� ÊuJ¹ Ê√ w¼ dOŁQ²�« WŽUM�Ë …UO(« WÝbM¼¢
¨q³I²�*« …œUO�Ë…UO(«W�dŠw� ÎöŽU�ÊuJðÊ√Ë¨pðUOŠw�
Î«b¹błÎU¾Oý nOCð Ê√Ë ¨”UM�« UO½œ w�ÎUF�U½ ÎU¾Oý ÊuJð Ê√Ë
¨oKDM*« «c¼s�tÐÊUN²�¹ ôÎU³F�ÎUL�—ÊuJð Ê√Ë…UO(«v�≈

ÆWK�K��«Ác¼l�¡«eł√W²ÝvKŽ‰uB(« UM¹Qð—«

.bIð¨q¹uD�«+UžvKŽÆwÝ«—b�«eOL²K� dAF�« «œUF�«
Æ≤∞∞∞¨ ËdOÐ ∫ÂeŠ sÐ« —«œ ¨ÍœUL(« wKŽ

 «—UN*«Ë WO�c�«  «uD)« ∆—UI�« Íb¹ 5Ð lC¹ »U²J�« «c¼¢
 Uł—b�« oOI%Ë eOL²�« u×½ vF�¹ V�UÞ qJ� WOŽ«bÐù«
qJAÐ  «œUF�« ÁcN� n�R*« ÷dF²¹ ¨ U½U×²�ô« w� WO�UF�«
w�WO�HM�« UO−Oð«d²Ýô«ÎU×{u�¨‰uB�…dAŽw�wKLŽ
¨W×łUM�« …d�«c*« w� tF³²ð ”—«b�« vKŽ wG³MÐ U�Ë ¨…d�«c*«

Æ©≤®ÕU−M�« WK�KÝsL{»U²J�« «c¼lI¹Ë

b³ŽÆ…uDšÆÆÆ…uDšWÞuD�*«oOI%ËY×³�« WÐU²�
Æ≤∞∞±ÂeŠ sÐ« —«œ ∫ ËdOÐ ¨w�ULJ�« tK�«

…uDš ÎUOLKŽ Y×³�« «uD�Ð∆—UI�«n¹dFðv�≈ »U²J�« ·bN¹¢
Î«—Ëd�Y×³�« WA�UM�v²ŠËŸu{u*«—UO²š«s� Î¡«b²Ð«¨…uDš
UN²Ý«—œËWOLKF�«…œU*«lLłËY×³�«jOD�ðË—œUB*«lL−Ð
¨WŽU³ÞËÎU³OðdðY×³�«WÐU²� w�ÎöBH�ËÎU×{u�¨UN²A�UM�Ë
r� U2 …bzU� U¼d¦�√Ë WOLKF�« W¹u×M�« VO�UÝ_« ÀbŠ√ ÎUF³²�
 UÞuD�*«oOI%v�≈‚dD²¹UL�¨t�WNÐUA*« V²J�« w�‚dD¹

Æ¢bOH�Ëq�Uý e�d� dB²��»uKÝQÐ

 Health for Life Ages 47-/ Noreen Wetton, 
Trefor Williams.- Nelson: UK,2000.

“Health for life ,has been fully updated to enable 
you to develop and deliver a joint PSHE and 
citizenship programme across key stage 1/p13- 
and key stage 2/pu-7. Throughout this flexible
book ,you will find opportunities to teach the skills,
knowledge and understanding required through a 
variety of classroom strategies and activities.

 Short Cuts: Using Texts to Explore English 
/Mel Calman, Ben Duncan.- London : 
Penguin books,1995.

Short cuts brings together two simple concepts in 
a stimulating exploration of the English language. 
Firstly the book uses examples of some of the best. 
And most interesting and amusing contemporary 
writing in English – texts that will entertain and 
motivate students. Secondly, short cuts uses drawing 
in particular Mel Calman’s cartoons, to help bridge 
gaps in students, knowledge and understanding 
as well as to release their creativity. The book is 
divided into three topic based units each containing 
a selection of texts which are accompanied by pre-
reading, while-reading and post-reading activities, 
providing stimulating integrated skills practice. 
The book is easy to use, requires little preparation 
and is designed for intermediate to advanced level.

 Reading Upper-Intermediate, brian 
Tomlinson & Rod Ellis .-Oxford: Oxford 
university press,1987.

This book is designed to improve students’ efficiency
in reading, at upper-intermediate level. This is 
achieved through exposure to a wide variety of text 
types and reading strategies. Each unit is divided into 
two section, beginning with “reading tasks”, centred 
around a particular text, and followed by “skills 
training giving advice on developing a particular 
reading skill. There is an Introduction to the teacher, 
brief notes and answers where appropriate.

 Effective Teaching Methods /Gary D.Borich 
.- 5ed.

This book has been written to help you prepare to meet 
the challenges and to discover the opportunities for 
professional growth and advancement they provide.
The fifth edition has provides practical general methods
text continues to offer strong research base and coverage 
of topics from instructional strategies to classroom 
management supported by authentic and traditional 
assessment techniques .It also offers the practical 
coverage future teachers need with new chapter case 
studies that offer praxis II practice questions ,and new 
video window feature illustrating best practices.
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There are, of course, also linguistic reasons for using songs in the 
classroom. Songs are excellent examples of colloquial English, or the 
language of informal conversation. Most of the songs EFL students will 
encounter are in fact informal. Using songs can prepare students for the 
language they will be faced with in real life. Furthermore, Domoney 
and Harris (1993) and Little (1983) investigated the prevalence 
of pop music in the lives of EFL students. Both studies found that 
music is often the major source of English outside of the classroom. 
The exposure to authentic English is an important factor in promoting 
language learning, as establishing a sense of rhythm can be used to 
increase a student's awareness of rhyming patterns and alliteration in 
reading or writing. Through music, memory skills can be improved and 
aural discrimination increased (Chong & Can, 1997). Music can focus 
the mind on the sound being perceived and promote learning through 
interactive processes. They have been part of the human experience for 
as long as we can remember and have become an integral part of our 
language experience. So, it is important to use music in coordination 
with language lessons. This can be of great value if learners become 
conscious of auditory and discrimination skills. Music and songs can 
help increase these listening skills in a fun, relaxed manner. As well, 
music creates an environment that is conducive to learning and sets the 
stage for listening and learning (Davies, 2000). For instance, teachers 
may use this rhyming pattern for different texts:

I like chocolate.
How about you?

Do you like chocolate? 
Yes, I do.

Teachers can attempt this rhyme in different contexts, themes, and 
different situations, for example likes and dislikes, food, sports, etc. As 
well, teachers may change the underlined word into ice-cream, apples, 
sweets, fish… or any alternative related to the target vocabulary.
Teachers may also apply actions, tenses or any other choice (e.g. while 
singing teacher mimes swimming, or riding a bike, driving a car, or 
eating  ...etc.).

Children instinctively listen to music and try to identify familiar 
melodies and rhythms, just as early readers will look for words that 
sound alike, or have a parallel rhythm (Jalongo & Ribblett, 1997). 
From my experience as an English teacher organizing the 1st English 
Summer Camp in Gaza in August 2004, I realized how using songs can 
expand vocabulary, raise self–confidence, and allow students to easily
recall new vocabulary, facts, numbers, and other topics.

Nursery rhymes, chants, holiday songs, action songs, teaching structure 
songs, telling stories songs, pop songs, and others are what can call 
“edutainment” because they are fun, yet educationally incorporate the 
four language skills. Examples are:

1. Listening (to the song)-following the song to determine words.
2. Reading (following the lyrics to determine the words).
3. Writing (filling in the blanks) reading the lyrics.
4. Speaking (singing the song).

Conclusion
The discussion above attempted to demonstrate the value of using 
songs in the classroom. However, the next step in the procedure is 
for the teacher to successfully integrate the songs into a language 
lesson. Howard Gardner’s research on Multiple Intelligences gives 
us some suggestions. He describes how people demonstrate different 
skills and talents while trying to learn. Therefore, the classroom must 

provide different approaches to meet an individual student’s area of 
strength in order to be the most successful. For example, Gardner’s 
Musical Rhythmic learners are sensitive to non verbal sounds and are 
very much aware of tone, pitch and timbre. Using rhythm, chanting 
and songs with these students can increase their attention and interest 
while motivating them to learn (Gardner, 1985). If music has all this 
power to increase students’ thinking and activate interaction, what are 
we waiting for? The opportunity and support are always available, so 
lets give it a try.

Maha Barzaq
Al Qattan Centre for Educational Research and Development - 
Gaza
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