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on everything else that’s good in education.
“Reasoning, Critical Thinking, Higher Order
Thinking, Problem Solving, Communication,
Mastery of Content. Interwoven, these abilities
are fostered by the same models of teaching and
learning . They constitute the dimensions of a
quality education.”

e Riffing, Scott Kelman (125 Minutes)
“Scott Kelman participated in the theatrical
innovations in New York in the 1960s. Since
then, based in Los Angeles and Portland, he
has constructed a developmental process that
takes the performer to increasingly liberated and
complex improvisational exercises of gesture,
sound and words, in this video archives he takes
actors through this process.”

o The Use of Sticks in performance Training

Andrei Serban (100 Minutes)

“Sticks have been used to train performers in
different cultures and at different times-by the
Peking opera, Meyerhold, the Open Theater and
Peter Brook. This video is a record of varieties
of stick work proposed by Andrei Serban to a
group of performers during a week-long training
session.”

@ Brith Gof : Working Practices

Mike Pearson (300 Minutes)

“Brith Gof has been at the forefront of innovative
Welsh theatre for the past twelve years. In this
video, Mike Pearson, its founder and director,
takes a group of practitioners through the many
exercises that form the central concerns of the
company . These practical exercises involve
physical training spatial and temporal awareness
and group choreography, as well as the processes
of composition employed by Brith Gof.”

+ New Atlas
Atlas Of Palestine 1948
Salman H. Abu-Sitta, Palestine Land Society ,
London 2004.
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© Why Intellectual Standards? Why Teach
for Them?

“Foster Thinking because I have to get students
to learn this content, makes no sense because you
cannot get students to learn it without thinking.
Thinking is the crucial defining part. Content
can only be acquired through the medium of
thinking.”

@ How to Teach student to assess their Own
work : The Tactics

“To help the students learn precisely what you
mean when you say “read the text critically” go
over the paragraph on the overhead-dialogue
with the next aloud, rephrasing elaborating
asking questions, challenging assumptions,
checking on concept for comprehension.”

o Why Students and often teachers Don’t
Reason Well?

“Before teachers can help student to reason well,
teachers must learn what reasoning is and how
to assess it. A recent statewide test in California
demonstrated that many teachers, and even
some educational testing experts, have serious
misunderstandings about the nature of reasoning
and how to assess it.”

eHow To Teach Students to seek the logic
of thing?

“This is What is meant by critical thinking and it
require that we make explicit how our minds try ““to
know, to reason, to figure things out’ it is to discern
the essence of what we seek to know by separating
into its basic elements and then bringing it back to
ether again with a greater understanding.”

o Putting IT All Together
“Everything good in education is dependent
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® Health for Life Ages 47-/ Noreen Wetton,
Trefor Williams.- Nelson: UK,2000.

“Health for life ,has been fully updated to enable
you to develop and deliver a joint PSHE and
citizenship programme across key stage 1/p13-
and key stage 2/pu-7. Throughout this flexible
book ,you will find opportunities to teach the skills,
knowledge and understanding required through a
variety of classroom strategies and activities.

® Short Cuts: Using Texts to Explore English
IMel Calman, Ben Duncan.- London :
Penguin books,1995.
Short cuts brings together two simple concepts in
a stimulating exploration of the English language.
Firstly the book uses examples of some of the best.
And most interesting and amusing contemporary
writing in English — texts that will entertain and
motivate students. Secondly, short cuts uses drawing
in particular Mel Calman’s cartoons, to help bridge
gaps in students, knowledge and understanding
as well as to release their creativity. The book is
divided into three topic based units each containing
a selection of texts which are accompanied by pre-
reading, while-reading and post-reading activities,
providing stimulating integrated skills practice.
The book is easy to use, requires little preparation
and is designed for intermediate to advanced level.

® Reading  Upper-Intermediate,  brian
Tomlinson & Rod Ellis .-Oxford: Oxford
university press,1987.
This book is designed to improve students’ efficiency
in reading, at upper-intermediate level. This is
achieved through exposure to a wide variety of text
types and reading strategies. Each unit is divided into
two section, beginning with “reading tasks”, centred
around a particular text, and followed by “skills
training giving advice on developing a particular
reading skill. There is an Introduction to the teacher,
brief notes and answers where appropriate.

o Effective Teaching Methods /Gary D.Borich
- Sed.

This book has been written to help you prepare to meet
the challenges and to discover the opportunities for
professional growth and advancement they provide.
The fifth edition has provides practical general methods
text continues to offer strong research base and coverage
of topics from instructional strategies to classroom
management supported by authentic and traditional
assessment techniques It also offers the practical
coverage future teachers need with new chapter case
studies that offer praxis II practice questions ,and new
video window feature illustrating best practices.
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There are, of course, also linguistic reasons for using songs in the
classroom. Songs are excellent examples of colloquial English, or the
language of informal conversation. Most of the songs EFL students will
encounter are in fact informal. Using songs can prepare students for the
language they will be faced with in real life. Furthermore, Domoney
and Harris (1993) and Little (1983) investigated the prevalence
of pop music in the lives of EFL students. Both studies found that
music is often the major source of English outside of the classroom.
The exposure to authentic English is an important factor in promoting
language learning, as establishing a sense of rhythm can be used to
increase a student's awareness of thyming patterns and alliteration in
reading or writing. Through music, memory skills can be improved and
aural discrimination increased (Chong & Can, 1997). Music can focus
the mind on the sound being perceived and promote learning through
interactive processes. They have been part of the human experience for
as long as we can remember and have become an integral part of our
language experience. So, it is important to use music in coordination
with language lessons. This can be of great value if learners become
conscious of auditory and discrimination skills. Music and songs can
help increase these listening skills in a fun, relaxed manner. As well,
music creates an environment that is conducive to learning and sets the
stage for listening and learning (Davies, 2000). For instance, teachers
may use this rhyming pattern for different texts:
I like chocolate.
How about you?
Do you like chocolate?
Yes, I do.

Teachers can attempt this rhyme in different contexts, themes, and
different situations, for example likes and dislikes, food, sports, etc. As
well, teachers may change the underlined word into ice-cream, apples,
sweets, fish... or any alternative related to the target vocabulary.
Teachers may also apply actions, tenses or any other choice (e.g. while
singing teacher mimes swimming, or riding a bike, driving a car, or
eating ...etc.).

Children instinctively listen to music and try to identify familiar
melodies and rhythms, just as early readers will look for words that
sound alike, or have a parallel rhythm (Jalongo & Ribblett, 1997).
From my experience as an English teacher organizing the 1* English
Summer Camp in Gaza in August 2004, I realized how using songs can
expand vocabulary, raise self-confidence, and allow students to easily
recall new vocabulary, facts, numbers, and other topics.

Nursery rhymes, chants, holiday songs, action songs, teaching structure
songs, telling stories songs, pop songs, and others are what can call
“edutainment” because they are fun, yet educationally incorporate the
four language skills. Examples are:

1. Listening (to the song)-following the song to determine words.

2. Reading (following the lyrics to determine the words).

3. Writing (filling in the blanks) reading the lyrics.

4. Speaking (singing the song).

Conclusion

The discussion above attempted to demonstrate the value of using
songs in the classroom. However, the next step in the procedure is
for the teacher to successfully integrate the songs into a language
lesson. Howard Gardner’s research on Multiple Intelligences gives
us some suggestions. He describes how people demonstrate different
skills and talents while trying to learn. Therefore, the classroom must

provide different approaches to meet an individual student’s area of
strength in order to be the most successful. For example, Gardner’s
Musical Rhythmic learners are sensitive to non verbal sounds and are
very much aware of tone, pitch and timbre. Using rhythm, chanting
and songs with these students can increase their attention and interest
while motivating them to learn (Gardner, 1985). If music has all this
power to increase students’ thinking and activate interaction, what are
we waiting for? The opportunity and support are always available, so
lets give it a try.

Maha Barzaq
Al Qattan Centre for Educational Research and Development -
Gaza
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